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ABSTRACT^ ^ / \ ^ « 

^ . In collaboratiQn with, native ^^speakers, linguists at 

"JIary college in 1973 esta;blishfed the North Dakota Indian Language 
Studies Program, which has provided' native language iijstruction in 
three reservation elementary schools, prepared teaching and learning 
materials, arid trained teachers in native language pedagogy. The 
program was initiated to maintain as much integrity as possible to 
: the cultures of the Arikara, Hidatsa^ anS Mandan tribes- oh ^the Fort 
Berthold Reservation. Educational materials included teachers' 
-guides^ booklets of traditional tables of th,e respective tribes, and 
visual aids* Two of the schools . included kinderga^rten through sixth- 
grades in the language instruction, one served grades Classes 
were conducted 15 minutes a day two, four, /and five days a week, 
depending o3^th§ school. Some 160 elementary students and 33 college 
students received language ins*tructio2;i in the program. To evaluate 
the educational materials and langua,ge instructipn^ interviews were 
conducted with 50 people, including teachers, school administrators, 
parents, and students. All five native language teachers found the 
teaching materials effectiv^e^ as did the four administrators and 11 
of the 12 non-^program teachers. All-4>ut-^'^^'73f'^tHe total responientsi; 
indicated they would like- ta see the native language classes 
continued; 32 of jthe 36 teachers, administrators, and parents queried 
considered the program to be successful.' Most, of the school personnel 
believed the classes -promoted a postive' self-im^iige fox the students; 
Program evaluato^s found a "tremendous f eeling - jof priiie»» among ^he 
people the communities th^t their children 4^^'e learning the 
ixative 'lahgua;ge# (DS) ' " • — ^ 



* Reproductions supplied by EDRS, are the best that'- can be made 

* from the original document*; ■ * . ^ .* 
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An . Introductory Statemenr 



Mary College has long maintained^'* a special relationship with 
the Ft.- Berthold ^onnnunities;, hence^ it is not surprising that Mary 
assumed a' leadership role in the development of language programs 



that would support the aspirations of the Xfiree TrilSes (Hidatsa, 
Arikara and Mandan) . Language is basic to a culture. Without it, 
elements^ of a part'icular culture may survive, but it will be' lacking in 
a "soujt'*" and will never have the continuity of meaning for its mem- • 
be rs that existed when the language was integra-1 to the cultureT In 
order that the cultures of the Three Tribes maintain 'as 'much integrity 
-as possible linguists at Mary College in collaboration with native . 
speakers have embarked upon a^ language program that includes Instruction 
in. - 'the schools . It is - ^the latter that ' we have examiiied in this , evalu- 
at ion . ^ ■ . ; ■ 

We acknowledge at the outset /tjiat language instruction in Eri^T^h . 
.speaking schools is complex in the best of circximstances. Wh^ c^^e 
schools have a history of Bureau of Indian Affairs control, the Gom- 
plexities are ^-piarticularly large. Bbt^we believe, as does the staff 
at' Mary College, that introducing the' native language into the schools 
is a positive direction, regardless of the complexity /of ^he task. 
We support th^ g'pals of the program and" view ou3r evaluation as. a con- 



structive activity aimed at improving the quality of Mary's efforts 
arid assisting the National Endowment, for the Humanities, to gain an 



external view* of the progress of the program. 



Program Description ^ ' 

The North''". Dakota Indian Language Studies Program bfegan in 1973 at Mary - 

College in 'Bismarck, North Dakota. The current focus of th^ Program involves 

the three. Native American languages spoken on the Fort Berthold Reservation^ 

North Dakota: Arikara, Hidatsa, and Mandan,' For the past two years the 

program's goals have been to establish the native language programs in the 

. relevant ._elementary schools, -.^ prepare the necessary teachkig and learning 
^- , 

materials for the igiplementatioo of the nat;-ive . language classes and to 
provide for teacher training in native language pedagogy/' 

During the past scHool year, 1977-1978, the program directors at . , 
vMary College have facilitated the establishment of the Arikara langua-ge 

^ ' . _ ^ *r 

■program at the Whiteshield Elementary Schoo-1, the" Hidatsa^ language pro-' 
« ■* * ^ • 

. ' ' ' , ^ . «j ' " 

■gram at the Mandaree Elementary ScHool and the Mandan language program 

- - ■■ ■ ■ • • ■ ' ^' ^ , ^' 

at "the Twin But tes Elementary School.^ ,There is presently ■ ^ 'trained . 

.linguist associated with each of the three languages. In addition, a J 

curriculum specialist with experience in Indian languages has been 

.directly involved in the programs,-' In 'order. to refine the teaching- 

■ - • ^ - i ' 4, * 

ma^teriais and provide students'^ at the college level experience in the 

language, Dr, Doug;j.^s Park, director of N.D. I. L. S,P. , has taught two 

' * ■ * * ■ \' ' 

courses in Arikara, \ ^ ^ < ' 

An* impressive list of educational materials has* Wen .(developed 'to. : 
date. For the Arikara language classes, there are the Arikara Teacher's • 
Gu±d&_: Elementary Level which is still undergo^ing . some revision; two' 

. . ■ . / . . • ■ . ■ r 

^booklets. Grasshopper ', . Ant , and Mosquito Go Hunting (33 pp.) and Young 
Elk and Long Homed Elk (40 pp.).; and a Secondary-Post Secondary guide 
and workbook which are , still ' incomplete (though .used in the college 
-classes) i * Some visual aids £or tjtie Arikara classes', ha-v^e been developed 



by. the 'el^entary-. classroom teachers. .The Hidatsa language course 

Tsateriails 'include the. Hidatsa Teacher ^s Guide : gleingut:^y Level and 

one booklet. Coyote Chief and the Two Blind Men (AO Pp. )X Mater, ial^ 
^ ■• ' ■ ' 

fo.r the >!andan language course include the Mand jaSi Tea gher ^ s Guide .: 
Elementary- Level s one booklet. Old Man Coyote R^ces .B uffalo "(^4 pp.) 

■ t* • * " ■ : ' ' ^ ' 

and visual aids in the fo.rm of more than- 10.0^ printed drawings and Sg 

numbers on cards. ^ The \f our stories in the foregoing booklets 'are 

\ ■ ' > ■ * ' • 

traditional tales, the respective tribes. J£\\e te^^h^r^s guides 

are compo.^ed of /general and specific objectives, le^son plans, and 

learning activities and vary in length froin appfoxiioately 120-130 

pages. • ' 3. • 

. Other materials vhich have been, developed aiT^. in the, final 

< s * . - 

phases of development ^are for general use and no^ j^^^ for classrooiji 
use. In the process of being published is Eart bjig_dgg. Tales o? ^the 
Upfeer Missouri (12A' pp.), a ..collection of' ten Arikaira, six Hidatsa, ^ 

■and nine Mandan ta^es printed in the three respective native lianguages 

■J . ■ ■ ' ' ' , 

as veil ^ English. Tnere is also a ^ritei^'s' Ggide Hidatsa (30 pp 

which is currentlv being, -used in the Mandaree cainmutiity "and in the 

■ • ■•• . ? ■■ --^ > ' ' . . r . 

high sch£>ol: Dictionaries for alL three languages will not' be cQin-- 

• J> ^ ' " ■ . -. " ' ■ . '■ ' > ■ 

Dieted until the l^^nguistic-. research is finalize^- 

•;■ ,.■■'»• * V " " • . .. ■ • 

^ ■ - Xeacher training vdirkshops related to the inateiria'ls were provi^Jed 

^ ^ ' ' - ^ ■ . ■ ^ . ■ 

several ti:nes over the pa^ school year, 1977-"1978. .liitroductory Vork 
shops were held^ln the susmeiyof 1977 at each" of -the thr,ee communities 

^ .* ' ' ■ * ' 

A joint workshop for ^he three ia^guage programs ' comb it^^ed was held 

** ' ' • 

Januarys Follow-up workshops were provide^ in th^ spring of i978 

\x" ,, ' ^'-^ ' ■ ! ' 

for the Whil^eshield and .Man-daree teachers. • 



Ill 



Evaluation ;- Procedures . ' . - 

The evalua tors' acquaintance with the teaching materials developed 
by- the staff of the North Dakota Indian Language Studies Program began 
in January, 1977. In the* spring. Dr. Abler was asked to evaluate a 
proposed 1977-78 Teacher Training P.rogram to be conducted by the staff 
of the N.D.i.L.S. Program'. This evaluation was submitted June 8, 1977.- 
The staff continued to send us "up-dated . lesson plans as they were de- 
veloped an the three languages. We were alsq in periodic contact by 
tel^hone with the staff during the school year 1977-1978^ In addition, 
in the sparing of 1977, Dr.--~Ahler attended a 'lecture by two of the program' 
"linguists held at the University of North Dakota. V . 

Because the evaluators are nbt trained linguists, the foc^s of 
^this evaluation is on the implementation of the linguistic teaching 
materials and the instruction of the three ' languages in the elementary 
schools on the Ft:. Berthold Reservation. Other aspects of -jthe program 
have been examined but not t4, the :same extent as the implementation 
actii^ities in the elementary schools. . / ' v 

■ Using the Teaching materials, the^'NEH grant proposals and various 
earlier- evaluations as guides-, five interview schedules were designed 

in April, 1978. These interview schedules included- one each for: teachers 

* ■ 

(those who were' actually teaching students one of the three languages and 
using the N.D.I.L.S. P. materials) ; school administrators (related super- , 
intendents and/or principals) ; other certified teachers (in the /three 
' designated schools) students; and parents (See Appendices A,- B*^, C, D, 
and E). .Tt should be noted that the interview Schedules were based, to 
some degree, on our experience with other curriculum evaluation activities 



in North Dakota Indian communities. 



In mid-M^y; a visit was made to interview the staff of -N.D.I.L.S.P.' 
at Mary College, ]^ismarck. North Dakota. At this time, the curriculum 
specialist supplied information on the background development of the tead 

■ ■ 

materials and on the particular people involved in the program at each of 
the three elementary schools. A total, of two- ve^ks^ was then spent on the 
Ft. Berthold Reservation collecting evaluation .data at^^the three^-schoAlsV 

At Whiteshield where the Arikarar language is being taught, the 
principal evaluator attended a N.D.I.L.S,P. staff-conducted workshop fqr 
^^^elementary, teachers for a half a day and also- attended the college 
/ class which was be^ng taught to adults on Wednesday evenings. Inter- 
views with the teachers ^nd the- superintendent were conducted during the 
school day.. Several attempts to, interview the 'school principal were 
unsuccessful.^ Students were interviewed at random during the lunch 
^■hour.- The Arlkara languag"fe teacher assisted in. locating parents to 

int,erview. The parent interviews were conducted at their place -of 
■ wark, their homes, and at a Head Start gathering which many attended. 

At Mandaree w^ere^ the Hidatsa .language^ is* being taught, t^he school 
year Jiad already ended '^o that ^school was not in session duiTing the on- 
site evaluation. (The year ended ^ one week earlier than^scheduled. ) The 
former elementary principal and one (jf the teacjjis^ had already left 

the ^ar^a'Tj'' The , new principal, the superintendent^^ and 'one teacher were 

%i ' • " 

" ^interviewed at the school^ All other teachers-, the parents aad the. 

- ^ - ^ ' ' . . ' 

students were interviewed in their homes *" ^ 

At Twin : But tes vherfe the Mandan language is bei: • :ght, most of 



the interviews. were conducted on the last day. of school.'' The principal \- 
hdd insisted on that day, for the interviews. There- was a school program 

' ■ > *' 

f ojc -the parents so-that it was -possible to interview all parties 



'^^^civer> ^he festivities of the day tended to interfere 
^it^ ^he eV^'^^^^^^^ aT:ci^^t:ies ^^di o^ly a limited, number of parents and 
gj-udents c^^ ^^gage seriovx^xy in the Interview' process . 



/ 



) r 
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Evaluation Results- N.D>I>L>S >P> Teachers . • 

•1;: : = ^ — • 

There were two teachers of the Arikara language at the Whiteshield 
School. Neither' were certified elementary -school teachers; . on^ of them. 
. was designated as the director of the Whiteshield language^'program and S 
the other, "an older woman who was a native. speaker was designated as a 
consultant in the native language classroom. Both wfere considered teacher 

' >. , * • • . - - • ^ ■ - . Z^*/' 

aides by the school. At Mandaree, there were two teachers involved in 
the* Hidatsa language course. One was a Hidatsa woman, what's aid that she " 
was "stm learning the language." She is a certified teacher but for 
some unexplained .reason was emplcx^d as a teaeher-aide by the school-. 
The other teacher, a non->fative American, was. unavailable for an inter- ^ 
view. The two Mandan teachers at Twin Buttes were nafive speakers 
Jiired_^s_ teacher aides. All except the teaclier who was not interviewed 
were- members of the tribe whose language ttiey were teaching. 

■--The Arikara language course began at Whiteshield in October 1977 
and serves grades K-8,- four days a. week, 15- minuftres a day. The Hidatsa ' 
language coyrs^ began at Mandatee in September- 1977 and serves grades 
1-6,' fxve days a week," 15 minutes a day. At Twin- Buttes, the Mandan' ' 
language course, began after Christmas vacation in 1977 and serves grades 
^K-6, twice a week, 15 mi^^-utes a day. The Whiteshield an'd Mandaree 
teachers considered that the time allocated "for their classes was' 
N sufficient. Both t^e Twin Buttes teachers believed that'' their allocated 
time was insufficient. The teachers reported that 50 students participated 
in the Whiteshield classes, 60 students in the Mandaree classes and 50 
in the Twin Buttes 7^^asses• The Whiteshield teachers indicated that all 
of their students were members of the Arikara tribe. The Mandaree ■ teacher 
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acknowledged that there were four white students and six.. 

students from other tribes, including Navijo and Cree, Irv her Hidcrsa 

classes/ The Twin Buttes teachers estimated that les's than half of their 
students were members of the Mandan tribe. The' mi:<tur:e was not regarded 
as a problem by the' Mandarr^o and Twin Buttes teachers^ The Mandaree and 

o 

Twin Buttes teachers irepc ^hat their student^ had volunteered for the 
native language classes, but neither of the Whiteshield teachers was certain 
how the. students were actually enrolled 'in the language, class. All of the 

teachers suggested that the number of students ?n their classes represented 

< ^ ■• ' is 

all who could possibly be enrolled. The Whitesbi'eld director-teacher 

. K 

estimated that only 5% of her stua^^i^s^ had the oppor: :aity t<p practice the 
language with parents or other close relatr\res.. (Judgi^i^g^rom parent 
interview data, this is probably g'^eatly underestiLmated. ) The Mandaree 
teacher concluded thati all except the non-Hidatsa studer^ts were able to 
practice the language at' home, Tne Tw-l.i Burtes teachers ;^re unable to 

make an estimate about* the number of children able to practice the 
language in the homef / 

'All of the teachers had-attended training workshops conducted by 
the N.D.I.L.S. progran;. The Whiteshield direc::or-teacher had attended 
three; the ^native speaker-teacher had attended only- the ft>llow-up work- 
shop. The Mandaree teacher -had taken part in two workshops (August 1977 
and Spring, 1978), and the 'Twin Buttes teachers had participated in only 
one workshop. Every teacher indicated that the workshops were helpful* 
The two Twin Buttes teachers felt that their training w^s inadequate^ to • 
.teach the Mandan classes and recommended that "additional^ workshops be 
made available for them. Although the director- teacher at Whiteshield 
believed her training for 'teaching the materials was adequate, she wanted 



more preparation in Arikara (she 'had ^ been learning it* for the past 
three years). \\he 'remaining teachers judged their training to be * 
generally adequA'e. \ ■ ^ . i ' 



^ ^ 



Only the dir^ctor-reacher at Whiteshield taught ^her classes with 

•V • " • • . 

the aid of (a native speaker. She defined her own^role as ^'following 
tlie/lesson plans and helping .the stucients practice the Arikara words." 
\ The native speaker taught new words to the students twice a week. 



'The director— teacher assessd'd this situation'^ as "satisf-actor-y," but^^ • 
she also felt that she could teach the classes without th4^id^af'*a 
native speaker. The Mandaree teacher described- her t^^aching as 
"visiting each -classroom and team-teaching with the classrobrp/ueacher 

. whose role is mostly^^ssive. " The Twin Butt^^ teachers d/d. not "specify 
their roles in^>prfa^ion t.o the regu\ar classroom teachers. 



All of the native speakers regarded the written language in this pro- 
gram: as generally accurate, but all expressed,^some difficulty with the' \ 
sound s3rmbols used.^ Every native speaking tea'cher had learned previously a 
different symbol system. The Whiteshield natiye speaker-teacher learned the 
symbols that, the missionaries used for Arikara in prayer books. The * ■ , . 

Mandaree teacher stated that she had difficulty onJLy at first because "the 
church symbols for Hidatsa are dif f erent , " /but that it was easier for 
\ . her after the workshop. Ohly^ the Whiteshield dir^ector-teacher had no ^V" 

difficulty with this program^ s symbols because theyV^are the ot>ly ones that ' 
she- has ever learned. The Mandaree teacher stated that the 5th and 6th graders,* 

the ou']y chLidren nt Mnndarec learning the* sound system, h<ad no il 1 f f ic-u t ty 

with the sound symbols. , \ * * ^ 

All of the teachers -felt that the instructions in the teaching guides 4> 
were sufficient for teaching the lessons 'effectively . All of them had 

implemented the methods and activities suggested in the guide, although the 

eric "" ^^r~~77 • ' , , ' / ^ 



. ■ •■: >■ ' ■■. I • • — -T^.''-_>— -■ ■■ ' ~' ■ 

,Twi^,Buttes teachers' indicated -that they .had ^'skipped a lot..-" Every teacher. 
.be;.ieved tiTat the -students' had responded favcvrably '^th^; s^ge^^^ 
■■ and activifiies.- Some . changes ' in' the suggested metU^ Vtrd/^cCivitics' Kad 
-^een xaade all of the te^rs. iSk White^hleld director- teacher, had, * 

* cSSr^ed the order of the lessons and added' stories while the Mandaree . .-^ . — • 

• teachkr created her own^'games^ numbers, on flash ^:ards and pictures. ^ 
. Twir^-3uttes teachers, had , relied -on their own knowledge x>f the ^M^^an 

•.^language for stome translation. .They all felt that the students had 

^- .'• ' ■ - ■ ■ • , • ■ . 

responded favorably to these changes. (The Mandaree teacher suggested^ 
•■ for example^that the^tudents ttad "learded quicker with the. games/') 
There were' no msua^/^ but .the * 

■ other teachers had some and found them- useful • ■ ■ . ^ ' 

The Whiteshield and Mandaree teachers regarded the' stories as useful and 

... :■■ ■ ■ , . ■■ _ ..-f. 

interesting^ and they concluded that the students liked them. The Twin 

■ - . ■ ■ ■ o 

' Buttes teachers had rxot used the stories* ^ The Whiteshiield native speaker- 
^ teacher related tSat the "Arikara only tell stories in the fall and winter, 
but the' story books can be used in the spring Uf they are read in English."- 

■ The Mandaree teacher added that them's tudentS; had laked.the stories best 
■when 'they were read in Hidatsa. - 

• V - ^^very teacher: Agreed that theirs tudents have learned what they expected 
them to learri'-ih the native, language classes. .They all concurred that, the 
.native language classes have promoted a positive, self-image for their ^ ^ • 
Arikara, Hidatsa,. and Mandan students. The Whiteshield 'and Mandaree 
.'teache^ft had received favorable yreactjLqns from the parents and- community 
members," concerning - the nativey^anguage program. The Wtiiteshield teachers " . :/ 
reported that "alot of t^-e^dult's 'think that students are doing well," 
/'they hope that it will ;continue^" and "one parent is taking the college 
class" so she can- help her^ children. " J*he Mandaree teacher related " that the ' 
"parents had the" students use »it (Hidatsa) in the Christmas progra^Q." 



^" The WhiteshieiS teachers 'fed meetings" with* east pne of the N.D.I^-L.^'.. ^ 

• ' / - ' • ^ ^ ; . - ^ 

program directors almost every v^k^ince- the larfguagej^T: lasses begaiiv ^^The . 

• - , u • . . • . * r ■• ' \ . 

Ma-adaree teacher had m^'fc^.with the linguist six times and; the currxcu-lum ' 

specialist twice to discuss the progress of the- Hidatsa* language classes- 

.. ; ** 1. • '.• « «?• 

. The onlY contact that the Twin Buttes -teachers reported was atr-the one ; \r 

* workshop they had' aTttended. The Whitef hield- and Mandaree teachfers judged 

** the program ^directors to be helpful in the implementation of their native ^ J 

language classes*^ and .they 'reported that , a program director' had occasionally 

"observed 'in their classes. Only the. Whiteshield native speaker-teacher and 

the Mandkree teacher really expected to continue teaching the language 

' class after the pro^afam linguists withdraw from the school program. All 

- of the teach'ers wished that their schools'would support a native language . - . 

course^*as an on-going part of the school 'curriculum. The ^?hiteshield' and 

Mandaree teachers preferred to see such, a course as part of t:he core ^ 

curriculum, but the Twin Buttes teachers were in favor of the Mandan 

language classes being elective, or part of an enrichment program. 

I . . - ■ ■ ' : 

All of these teachers emphasized that it is , important to encourage the - • 

continued Usage of their native^ languages rather than allow them to become, ' 

^extmct. Every teacher described this language program as generally success- - - 

ful although<<,The Twin Buttes teachers were somewhat reluctant to make a judgment 

after. SO short a time. In addition, each teacher offered comments and 

suggestions: - 

Whiteshield : . * . • 



"It -should be continued/' 
"it must "continue. ^ Why is it lifted as a foreign language?" 



• ■ ■ ■ ■■ '12- • - 



/•Mandaree: , - ^ • /" 

^ ^ . * "It should be continued.' The high schpal should have the , w 

^ ' course.. Xhelre should be more s tor^ booklets . /Maybe they 

\ , . ^ • \couid possibly^ combine the language program with ciiltural \ ' " " 

. ^ learning:* There should be workshops for parents to l^arii , ^ • . ' 

the new - sound s5rmbols — I would encourage parental- involve-^ . ' 

. ■ . ihent." ■ . • • V 

■r '^I-.- ' . ^ • ^ * ■ • ■ ■ • . " • 

• ' ; . Twin Buttes:*/" , ' . ^ ' - ■ * . - ■ * 

■ • ' ' ■ * ' ' . ■' * 1 * ' 

"There should be more workshops. " * - . 

• ' " - v!, . ' - . " ^ ' ^ . 

" • ^ . ' *■ • 

"The classes should be longer; we need more older peop^lev as . 

aides; • and 'more community involvement." ^ , '/ • . ' ^ • 

School Administrators ' ^ : 

■ * V 

The administrators interviewed for this .evaluation include the super- 
~ .inteijdent at Whiteshield, the superintendent and recent principal at 

Mandaree ^and the principal at Tt^^n' Buttes.. All,, with- the, exception of V ' 

the ^ndaree elementary principal, ^exe. in those positions when the^ • 
N.D^I.L.S. program was introduced into ^their schools/ The Mandaree ■ 

' : ' . .. ' . ■ ' - • N - ^ - 

pri-ncipal had been a teacher in- the school when it began -so she ^was ^ . . - 

"■ . ■ " ■ . • '4 

thoroughly acquainted- with, the program. Everyone^of them was favorably • ^ 

' /'.'.^ • . ■ ' - ^ ^ 

disposed toward having/ th4 native language classes in 'their schools. They ' " 

■ ' * > • ■ " ' 

all had seen the materials and lessons associated x^^ith the program and con- .p/ 

^ - ^idered them to. be generally adequatie for teaching such a /:ourse.^^ Twc 

^ administrators felt that more activities were still necessary. In 

addition, they suggested additional^-eacher. training for the ^ative ^ 
\/ • speakers. An 'administrator from eadh of the three schools had observed ^ 
\ in the native language claisses and inferred that the^-majority of students, 
- ^Kere interested in the lessqgs. They also described the teachers as 

4£)ing a competent job of teaching. Even the one administrator who had 

\ / ■ ' ' ■ V , - ' 

not obser^^d any of the language classes was/gohf ident that the teaching 



J 

was r^compfetent . 
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^ - Every- administrator had participated in meej:^gs wxtJi the , program 

^ ' ■ • m - 

directors. Jhe Whiteshield superintendent .had 'conferred with program 

' , • y , ' ■ ' ■ ; ' ■ - ' 

HirectcPrs over a dozen times, whenever problems arose. " the two ^dminis-y 

^ ' . • ■ ^ ' ■ ■ ^ . 

triadors-at- Mandaree had met with^them twice; and .t3ie Twin Buttes pi^nci;pal 
^ad thrfee meetings with program directors. Each administrator indicated 
that the program' directors-.had been helpful in the -implementationvtof the" 
native language class es ,Phowever, the Twin Buttes -principal suggested '' that 
contract — at least once a month — would be more desirable. of'' them h^d 

attended N-D*I.L-S.P. workshops and foiind them to be helpful^ - 

■ " ■ ° ■ ' ' :. ■ . ^ V 

Every administrator expected to continue the nativie, language classed* 

, ,■ " - 

after the prog;ram. linguists end their involvement . ' All of them expressed 
the intention to adopt the native language courses: as ongo:ing aspects of ^ 
their schools' "curricula. The Whiteshield supefintendSiit preferred that 



the native language course be an elective or/enricluneni: course. While the 

■ ■ ' ' . / ^ - - 

Mandaree superintendent suggested that the/cQurse be part of the. core 

... ■ - / • / ' 
curriculum, the Mandaree principal^ favored it as' an elective; course. Thjp 

■ . / ' / ' ' ' - • . ■ 

Twin Buttes princi&pal thought the . course should be part of the "core * 

curriculum*- / ■ ^ ^ ' - - ' 

Reaction from_parents and commun^ty^embers had been conveyed to all 



of the administrators. It was favorable for all except- the Twin Buttes \, ' 

■' ' ■ .J ■ ■■ ■ 

principal who estimated that 7^% of them- are proud to hea^r the children 
using the*language (Mandan) , btit for 25%, there is conflict over which of . 

■ ' . ' /. , .. . ■■■ ■ ' . 

the three lan:guages shcmld be' .taught at Twin Buttes." .The two Mandaree 
administrators ^ndicated that "it is needed badly," and "most parents are 
very glad to have it." - ' / * ' ' - ^ 

^ V- '1: , ■ •■ ■ ■ 

All agreed that it isf important to encourage the continued usage of 
•fehe native languages rather than allow/ them to become extinct. Each 



Si---- . — 



believed^tha:t- the dative language cl^asses had promoted positive self-images 

- ■ •■ 'rv .-■ ■ ■ . .i';' \'--- • ■ 

"for tife Native Ameri^can students. The Whiteshield and Mandaree administrators 
regarded the native language program^ aV^^generally succ'essfbl. The Twin .X 
3uttes principal did not consider the ^ndan Language progi:a5a^as^^^^ 
only because of internal school p^obleps. .Additional comments and 
* suggestions were offered^by each of 'the-vato 



Whiteshield: * « ' y 



Maiiidaree 



"I wish t^at it xcmld be funded on a flipxe stable -basis. " 



"The ln-sch<^l staff and faculty have done a good^/job. 



/'The' help received from the^linguist^ w^s 42ysl^sl>l^« 
J ' .'^"in order to succeed J I feel the program will need 

^. continued guidance. Learning to write Hidatsa is, tak- 

ing time and both students 3nd parents will need to 
bd come familiar* with the sound alphabet [introduced by 
-■ ^ry College] to overcome past experience^w^ith efforts 

to print his^pns, etc." 



Twin-Buttes: ' ^ 

"We need more tike for the classLl." 



- Other Certified Teachers 



Foifr teachers other * than^ those involved in the N.D.l.L.S.^^program were: - 

■ .» ■ . . * ^ 

interviewed at each of the three schools for a total of twelvemo All of ^ - 
the^e^are certified teachers except for ori,e whp is a teacher-aide at 
Mandaree. .The majbrxty of 'these certified teachers 'are. Native American-, : 
md most of th^e are members of :the tribes involved in 'the program. All of 
the. teachers had become acquainxed with the language program . at a N.D.I.L.S.P. 
workshop in, August, 1911 • One teacher at^ Whiteshield had become involved 
' in the early development of native language coursesT>y'^ writing lessons for 
a Title VII project in 1974. 
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' • Three- Whiteshield, two' Mandaxee, aqd four TWin ^ttes teachers had^"^^ ' 

obser^d ip. the na-tive language classes in thedr respective scl;iool^ T^?/* 
• Mandaree* and four Twan Buttes teachers had discussed -aspects of the native y 



, language clashes with the teachers of ^ those classes- All twelve of the ' 



V--"'^ ........ . . ' ^ . . . 

teachers had. seen the native language teaching materials All four White—- 



shield ' teachets rated the Arikar^^^mate rials as VGOOD," tod. all, four Twin ' 
Buttes -teachers, rated the Mandan materials as "GOOD." The Mahdar^e ' . / - 

teacher ratings, of the Hidatsa materials were varied: one as '"EXCEI^ENT, " ^ 



one as^ "VERY GOOD," one as "GOOD" Although she had "mixed femings over 
the symbol usage and pronunciation"), and one as "POOR-" The latter expressed 
reason for this low rating as a specific criticism, of the "methods" used 
f- - ip the N.D.I.L.S-- program. All -twelve teachers were supportive of the ■ 
lative languages being taught in their s'chools. ' . 



V 1 



^ - Alls^four White^ifeld teachers indicated' that the native language learn-, 
ing fcad carried bYer_Jjito^ classes. Three of these 'teajchers had^ 

deliberately initiated the carry-over by; using Arikara words .in their sub- " 

ject areas 'and .by correlating the language 'activities with their efforts in 

*^ * 
' . ' ^ • . ■' °' ■ 

Arikara culture. . ^ The -at?ie'r teacher stated that students in her class ■ ' 

initiated the use of a Arikara words. Three * of the teachers at Mandaree 

>ecified some carry-over- of the Hidatsa language into, theix classrooms^ 
"This occurred primarily ini the -first grade classes , particularly in the <> 

. ' - ■ ■. : ■ ' : ■ - . / ' ^ [ • ■. . 

use. of numbers.. 'Three of The, Twin Butties teachers also; reported that they ' 

' ■' ■ ■ » , . ■ .- ■ . ' ' " * 

initiated some re inf orcein t of the Mandan language. \ 



. All .twelve" teachers were in favor of" continuing the -native language* 
classes after irh^^ year. ^ However, 'one Mandaree teacher preferred the 

• - ■ . ■ V ■ . ■ V ; . 

sele^ct:i0t^ of a new teachei;, for the Hidatsa classes, and one. Twin Buttes 



teacher felt that the 



> Mandan classes should be; elective ratl^r than required, 



All. four of ttie teachers at Whiteshi^ld* believed that the Arikara classes 

^ ■ ' « * * • 

. had promoted a positive self-image for the -Arikara students. Three* of the-' 

Mandaree teachers indi catted- the* same' for ithe Hidatsa student's. The other 

Mandaree teacher simply stated, "Leamii».g the language hai nothing to do 

with it." The Twin Buttes teachers were reluctant to make a* jtidgm^t. 

Three of ^them felt that it was too soon to know what impact the Mahdan. 

language- would have,^ .on ^e self-*Lmage of the students^' \ 

-Three, of the four teachers at each of the three schools had received 

-IjreactJion from parents or community mepbers .concerning ^the native language 

program. Th>^se teachers made the' ollpi^ng contents about the favorable 

reactions: . . 

Whiteshield: a ^ . - ' 

. "The older people are "pleased with how well the studen^ts 
catch OTi^" ' ' ■ ' ' ■ 

^. V "They [ che -parents] didn't realize how well little 
' : children picked upj the language." - 

■ "Although some. parents don't speak Arikara themselves, 
they -fefel .it -is good for their ch^ildren." ' , 

. ^. 

. Mand^ee: . ^ 

• " •• ■ ^ ' ■ - ^ ' , . .\ • . ' / 

, ' - ."Zt' s very ,important~it. helps par ertts to practice . 

their own. language;*' - . 

"M<^t people are in favor of it." ' ... ^ 



Twin Buttes: ' - - 

■\ "^The -older people like it." : - 

• "The older people are proud to have the chiidisen learn, . 

• Mandan.'" . • - , / ' . 

TwoH^Iandaree teachers reported some^unf avorable reactions about the- Hidatsa 

• • • ■ ■ -■ ■ r, . .> L ■■■■■*• . 

.... * • \ ' ^ ■ . • ■ . • 

ianguag^program: . . " 



"Soae negative feelings, are about liroiiuoci^tion- " - ^ ■* - V 
/'One father ciiought that Englislf^sho^ld ^"^^ stressed." 
.'y^. All.^welve ceachers iftdicated tjiat they would like ^to see the ri^tiv^ • 
language- course as ar. ongoing part of their scI^oqI s ^currxtulum. ^-fen were - 

in fa-^or ^of .the pative language, program, of fered as 'elective or 35 an 

' : ■ . ■•" • . ' ^ -' , ^ ■ ' • 

enrichr:ent activity. One^Mandaree teacher proi^osed that the course begin 

■ . . - * C - 

as required ar^ later become elective." Similarly, ^ Twin Buttes teacher-; , 
suggested that the course be requires in eleriet^tary School and offered^'as 
an elective in }ii^'S^.ciiooi. AIL o.x_the. teachers ..believed that, it ^3 ' - - - * 
important to encourage the continued usage che-na^ve language ^^ather 
than allowing it . to become extin<^t. All fouif ^iteshield teachers evafqated 
the Arikara language; program as generally successful. Three Mandaree' 

te^^chcrs^-rated the Hidatsa language program siraila^ly, but the other one 

'•^ ■ ^ ^ ' ■, ■ - 

disagreed vfth the teaching methods. Three Twin BUttes teachers f^it that 

the ySandan language program 'wa^ generally successful, and th'^'oth^;^- stated, 

"It's difficult, to say — a ful^I-time teacher is /needed," ; 

. Further confment^ and suggestions included: , ' o - ' ' 

Whlteshi-eld:' " *' 

. '*It's verv' valuable and-, important.'' ^ *' : * ^ - \ ■ 

''We heed iti^'* :/ . ' ' • ' ■ i ' ' r 

*. "It should S^e continued. I xi/ooild liic^' to leanx' Arikara 
niyself.-"' . * \ ' \ 

Con^jrenension should be stressed oVe^ drills i^.pro-/ ■ . 
.,nunciation." Pronunciation should Be drilleci with the 
. realization that' the Recent ^will be picke'^ Upr^very * 
^gradually by adults and very quickly by youx^g children-J* 

Mandaree: - ^ N ■ ^ c . 

. - 

Tne chijLdren are motivated,^ but ther^^r^ ' pronunciation 
- conflid'ts to a limited extent. f' 




"I w^Lsh that culaure^ COUI4. be combined .with the language . 

class. need a* workshop for community members and 

„ • • • 

need m^re interesting materials and mote activities." 

■ . ' . t. 

"The -classes shonld be-mbrfe than 15 minutea. " 

.Twin Buttes.: * . ' • 

**■.'■ . - » 

. "They sh'ould have it ^ery^day, and it should be more . 
r"team-t aught. " . , • ' ^. . 

* ^ .• "They rte^eH ,a ;full-time 'teacher Mandan." iT 

"They need more class time and more audip-visuai a'ids." 



4 



, ^ ' "The class -sho^uld be 20 minutes; f or ther*younger"^tiidents 
and the "Classroom teacher should be more involved.." 

Parents andL Community Members - ^ ^ 



V 



* 5even parents, ^ncluding: mothers and fathers, were ' interviewed ' 

at Whjjpeshield^. Thf ee parents and one older female community member 

' . . ' ' • ' ^- ' ' ■ 

at Manc^ree were interviewed. At Twin Buttes, three pXrents and a 

* / . 

grandfather were interviewed^ A few questions JLn th^^ interview schedule - 

' \ ' n J • r " • ' . ' ■ Y 

those "relating to "your child" - were inappropriate for the comipunitjr 

' \ ■ ' - ' V \' 

■ ■ . = , : If . ' - 

members. For this reason, not all questions have, a total of, fifteen 

\ " . ' ^ ^ " ■ . ■ - . < ' 

responses. ' Three of the Whiteshield parents, none of the Mandaree 

. ** ^ ■ 
parents, and two Twin Buttes parents reported that they had encouraged 

^ - . ■■■■ ■ ■■ <■ ■.■ .-. ' ■ 

. their -children to enroll. in the native ^language classes. Of those .who. 
had not encouraged, their children, most were not aware of the language 
program until -after their children were already taking the 'course. Three 
Whiteshielo^and two Mandaree parents thought that the school had decided 
that tteir children should be enrolled. atie ^Ihiteshield parent had 
allowed tjie children to make the? decision. oiie Mandaree father believed 

"■■A • ' . ■ ...... o' 

■that^his /wife had decided, and one Twin Buttes parent simply did not know. 




1 of"- the respondents indicated, that a native language class is 



/i^mportant for their 



ties land for thei.r'\own children-. However , " one 



' • . ' — . - . ^ ■ f ■ - 

' * 19 • 

Twin Buttes parent did not ^believe that the children used the Matidan 
language veiT^often outside of class.- All felt that children in their * ^, / 
communities should be learning their native lansaage in school; although 
one "pies simi Stic Mandarree parent believed tli^t "tTiey will probably never 



Three Whites%ield, four Mandaree,« and .thr^ Twin Kuttes respondents . 

\ f ' ? ^ • . • . 

Replied that they, their spouses , or their paren^ were able to speak 

-■ •• ... , ■ ■ ^ ' ■ . . . . ^ • •■• 

the relevant . native language.. Of tlie four Whi^te'shield respondents who ^ 

. ■ . . \ . ■ ' V 

replied negatively to this qeustion^ltwo claimed to understand^much of 
the language while being unable to speak it. . One lyin Buttes parerit^as"* 
^n Arikara who Spoke Arikara but not Mandan which her children are . . • 
learning in school. ' ^ . " • 

Fourteen of the- fifteen respondents felt>^ with, few reservations, thaC 
the- children were learning the language properly. -^One Whiteshield parent 
admitted that it is "difficult to.say what^i^^roper^" while the older 



iiSan in Maridarep^^=^eale^ tl^t^^he "corrects^' th^teachers sometimes • 
one specified t^hafe'the children used the nafciVe words at home. 
Two respondents from each of ■ the three' communities had not heard 



woiaan 
Eve^ 



about or seen' tKe stories assodiated with. the native language program- ^ 

'■ ^ :. ■ '^- ' 1 

Of the iiine who had, eight believed thie stories were generally appropriate 

' ' ' ■■. 

^ ■ - * , ■ • - , - . 

for their children to learn; one Twin, Buttes parent was unsure of the. 
appropriateness.' Nevertheless, thei;^ were some qualifications regarding 
the native snories. One Mandaree father revealed that after June 21 and 

r - December, 21 (he was nbt absolutely certain that those were the datesi, th^r^ 

v< . • 

were ^ some story-telling taboos. He also conceded ' that "times have changd^J/' 

<■ ' • ' ' '• • ■ . / ' , 

\ so perhaps. the taboos were not important. Another Mandaree parent pointed . 

out that;^ there- are some ''sacred stories that shouldn't be put' in books/' 

and that traditionally stories (and/ storytelling) must be "paid for," 



r-rJ^r> parent alsd alluded to seasonal Storytelling taboos. A Whiteshield 
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\ ■ - ' ^ • ' ^ • • 

parent eo^^ " ^ositi^^iy-th^^jp^the^^ should i)e ^lore stories. ^ 

/ o^;. \ ^^^.Pond^^ts favored t^e continuation of the native language 

^iass^5 ^iu ^ i ' ^^hooi^* although on^ Haij^ree Parent was doubtful."* . 

^bout the-.^ ^^AtiiT^^^^g ^the progtam- All ^thought that it is important 

tt^ ^ . V • - / . ■. ^ ^ 

to ®^^Oura^^^' ' ^ ^9^uti-cT^^^ tisag^ ^f the native language rather than- ' =• ' 

^ ' - ' be ^ ' 

all^^iiig it . — ^Qi^ e^^^^tict- ^1 ^5ceept one Whiteshield- parent 

^e^crtbed ''"^^Suage ^^^ogram as<ge:Ceraily suceessfur- The one dissenting 

parent 0^ onl/ "^tl that she' f ^xt that "l5 minutes is too short 

^ ■ ^""^th ' ■ • ' 

lo^ the Gl^^ ^^*s Enough exposure to the language."- " 1 

^diti^^ ^ '^^^ent^ suggest ioxi^ included: i. 

^■^Ite^^ 

s5^°^3.d be. mandatory for all students, especially 



^ ^chooi-' irather tha^rench, for- example. " 

^ +q to ^gve it reinforced at each grade level." . 

' "^n>^!°§^am improved— I'm grateful that Arikara is 

"'^d^<>^^^^ld t^^^^ it at all grade levels, every year — even in 

"■''^nci imp^^Ve instruction — it helps students to under-'" 

y olde^ tieople-" ■ . ^ ■ .„ 

%uciar^^' . ■ ; 

. "> ^ ^aiit language to'^e." 

' in V- ^oing Pi^etty^^Jood sq far. I would like to see— 



^ Win . 

^ ^lass^^ gtiouid be ionger." ; ~~(^J 

wo^j, , ■ ■ ■ . . * . 

"^^is ■»< -'■i-ke'.^^ sel i.y t^ugi^t more Sftsxi and on a regular. 



Students 



' Among -phe student,s. interviewed, five were from Whiteshield, six from 



Mandaree, and three from TwinButtes. '^ly include boys, and girls randomly 
selected in different age groups, and elementary grades. All are Native 
Americans* Three Whiteshield students claimed ^to have made the decision 
to take the natdve language class themselves; two did not know who made 
.the decision'. Five Mandaree students stated that the school had decided 
that they enroll; one' said that it was his own decision* One Twin Buttes 
student repcJrted that the school made the- decision, and two did not know; 
Five Whiteshield, five Mandaree, and two Twin Buttes students indicated 
that they like their native language classes. .The few who responded to 
the question, "what do you like best about the class?", commented as 

follows: * ■ * 

*» ■ , ■ • • ■ 

Whiteshield: ■ 

"I like the -older people telling stories." , . 

■ . ■* . ■ ^. ' r- 

• "I like talking to the old^r peopled' — / 

Mandaree r ' ^ 

"Drawing "pictures." . . - 

'"Talking in'Hidatsa." ' ^ . " ' ' 

"Speaking in Hidatsa." ■ . .. . 

"Talking to classmates ' in Hidatsa." ^ \ ' " * 

"I just like learning Hidatsa." . • 

■ Twin Buttes: • * ' ' .' • 

[None 'o"f the three children chose to respond -to this question.] 
One liaridaree student did not like the class because it was "kind of hard, "^ 
and' a Twin Buttes student claimed that "it^s^ boring. " - \^ 

There was someone in the. home of three Whiteshield, six Mandare'e.,- and 
thre^ lyin Buttes students with whom they could speak the native, language. . 
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Of these, two WhiteshieldV ^^^^ ^^^dafee, ^ one TVin Buttes students . 
rdporte'd they practiced-""^^' Vords that they learned in school w|th these f 
ji^ople. One of the two Whiteshield students who had no one at home with f 
whom to speak claimed that he practiced with a classmate r'and the^other ^ ^ ^ 
student did not practice with anyone^. ' " ^ ' 



• All of the students interviewed claimed that they, could understand 
.jthe native words that their teachers pronounced to them most of the -time-.. 
All of <:he students replied that they enjoyed the stories told to them in 
their native language classes. Included in the comments- about what they 
Jiked about the stories were: ^'When the old people, tell them/' (White-l' 
shield), "The pictures."' (Mandaree) , and "They are^ interesting-" (Twiij 
Buttes). -Every student .except one' at; Twin Buttes affirmed that they would 
like to be able "toV take more classes in' the" specif ic language. The one 
exception "did ^ot know." Further comments included: "It's good." and 
"I like listening to the stories." (Whiteshield) and . "The class 'sSptild 
be longer than 15 minutes." (Mandar-ee) . 

■ -■■ ■ J- .- 



25 



ERIC 



23- . i 



Additional Observations • • - / * , 

The 'N.D/I.L.S.P^i woi^shcp attended for evaluation purposes. was held 
at the Whiteshield School. Those attending included about teor- Whiteshield 
elementary teachers Xall except one were Nat ive'^erican) , three older 
Arikara women^wno vere native .speak.ers., the director-teacher, the Arikar^ 
program linguist, and. the pragram eurriculum specialist. The stated 

of. this foll'ow-up Workshop ^wasnto help teachers to do their o^ 

• - ■ ^ ■ " ' . . ■ ' ' 

revisions, try" out some new lessons, and;, generally, to help teachers to 

assume greater responsibility for the program in preparation for th<^ • / 

f ime that the program directors/would no iQnger'be present.^ .The .thr^e 

/hour workshop began with an introduction by the. program curriculum. • 

specialist- followjed by a sample less.ori on nutrition taug|it" by the local 

"director-teacher. With the aid of the native speaker-teacher^ she taught 

us phras& in Arikara concerning eating and drinking. * The same ^method 

used/ In th^ classroom was used, here except that the program lingiiist 

• ' , ..***. • _ 

wrote /the words on the board at the ^close of the lesson. 

\ ' ' * * ' . i - ■ • 

' Because each of the teachers at ''the workshop taught different grades 
and '^ubjects'jjtl/they spent a lot of time exchanging ideas on how to use the 
Arikara lessons in their own classes. In identifying the greatest problem 
in, the Arikara language, the teachers agreed that it was their own pro-, 
nunciation* Solutions by the teachers themselves included suggestions 
chat they meel^^once a week with the native speakers in the program, - that 
the^j make audio-tapes for use in drill (someone specifically advised using 

"audio tutorett^s")> or that they enroll in the Arikara college class. The 

• • . . . * I, ■ • *i 

chance for students ^o practice and drill for proniinciation was also 

■ 1 • • ■ ■- " ■■■ ■ ■ ' " 

emphasized' a^ a problem which could be solved'by havii^g tapes. The teachers 
mentioned the^problem of -conflict among the' older people on correct, pro- % 
nunciation. . No real solution for this problem was concluded. Discussion 
about community support for the Arikara language, was an additional priority 



of this group. They referred to a needs assessment project four years 
ago 'when parents w^e asked if 'they would like* to see Ari'kafa taught at. 
school.__Apparentlyi, inany)parents then>.felt that it. would-be nice, but 
that the're were .-not ^fio«gh\people" to'' speak it and that it would^e better 
^ it students learned a modfe&n fore'fgn language. ? There was a general con- 
census among the teachers that the coinmunity attitude had changed since 
this new program (N.^D.I.L.S.P. ) had been imple^iented and was now favorable • 
toward the* Arikara language class. This workshop was considered successful 
by the evaluator primarily because the participants were actively involved 
V while the- program directors were mostly passive^ jIt was also observed 
that, the program linguist had p^.ticularly^sgood rapport with the native 
speakers and the teachers. . ' ^ . • v» 

The' Arikara college class which was also held at, the Whiteshield 
School met for two hours. (There is also an Arikara language course at^ 
Mary College which has ten students J) There were about * twelve students 
in attendance on- the day . of the observation- but there are seventeen . , ^ 
formally enrolled-.. The class was composed : of at - least three native speakers 
over the age of 50. . Most, however, were younger women and one man, all 
Arikara. The class was Sgain team- taught , ,^:h is time by* the program linguist 
and by his. .native speaking informant, an Arikara woman in her eighties. 
Although most ; of the words and phrases we're spoken by the linguist, the 
driir- technique "occurred .with the native speaking- informant saying the 
phrase with the class repeating it and' later each student repeating it 
in turn w The linguist %7ould also write the phrase on the blackboard- and- 
discuss language. structure and grammatical rules. Although occasionally 
some of t^he older wpmen would disagree about pronunciation,, they would 
eventually accept that of the native speaking informant. There were also 
a few comments by the older women ^regarding the sound sjrmbols used, often 
refierring to the way Arikai^.^was :wfilh:en in their , prayer books, but they ■ * 



seemed wilLing to* learn the new system. There was a "high level of 

interest, among all of the students. ' " ^ ■ 

In addition, thev^ was a college course in Hidat^ in the spring " 
semester at the- University of North. Dakota taught by. a linguist -who' had 
not been involved in the N.D.I. L.S.?. This professor was interviewed 
"using. many of the same questions in the N.D.I.L.S.P. teacher interview 

■ scheiiule. The^ class began in January 1978 'and met 3 times' a week as a - . 
■re'gular university course. All but one of the six students 'were Hida^tsa. 
The linguistic professor did not speak an.y Hidatsa before using the early * 
N.D.I.L.S.P. materials, so he employed a native^ speaker to essentially 
teach the course.. As a professional linguist, he judged the x;7ritten 
language in the N'.D.I.L.S. program as generally accurate and* he 
experienced no difficulty with- the sound symbols used in .the^ program. 

He and his Hidatsa associate had utilized the pictures developed ior^ 

■ use with the lessons 'and found them helpful. The stories .were not used 
.often, but the students initiated discussions about the Hidatsa story-' 

telling ^abobs and voiced concern about,- a widespread printing of Hidatsa 
stories. The professor felt that the Hid^atsa class had. definitely promoted 
a positive^^lf-ima^^for eachr of the Hidatsa students. He expects to 
teach the Hidatsa coWse again in the next semester. He emphatically 
believes that it is impE^tant to encourage the continued usage of the 

language rather than allow it to become extinct. i . 

■ ■ ■ ^ 

In several informal discussions, mostly in the homes of parents at 
Whiteshield arid Mandaree;\further observations were recorded concerning' > 
the story-telling taboos. First, -there were at least three incidents where 
there was disagreement over when exactly the taboos were in effect. Second 
.there was evidence of people -questioning the importance of the taboo in ' 
modem times. Fi^lly, some of the people who mentioned the story-telling • . 
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taboo- were unaware of hotj? and when the traditional stories were used in- 

- . ■ ■ ■. • . \ V 

the .native language. .classes /-go they were uncertain whether or not the 



taboo was being violated. 
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I SiiTBTnary 



* A total of>^50 people ^ere interviewed for this evaluation. ' :There 
aire 160 elementary students Wd' 33 college students receiving instruction ^ 
in the Arikarai Hidatsa,.or Mandan Languages/- through the North Dakota 
Indian Language Studies Program. The WhiteshieJLd 'and Mandaree schools ' . • 

offered the/ language courses on »a regular basis :f or most' of "the school 

^ . ■. • 

year 1977-1978; Twin But tes began the. Mandan course in January. The 
Mandan language program at Twin Buttes seems to be the weakest because the- 
classes meet fewer times, those involved in the program have had the. least 
training and contact with the progr^cfc directors and the community is more 
heterbgeneous.. Nevertheless, the majority of students receiving instruction 
in one of the th^e languages are members of the tribe i^ibv speak that language. 
There was some confusion on the part of ; those interviewed fjver the exact 
way in^iJhich the students were enrolled in the -classes, . tl^^h^tKl^^^ 
not perceived as important to those close to the program. There Is at least 
one native^ speaker involved in the N.D.I.L.SV program at each school.. 'All 
U of the native langtiage- teachers were hired as teacher aides although one . 



e teachers found that the teaching materials 

9 
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- • • ir* ■ ■ ■ . 

of these is a. certified teacher. All of the seventeen teachers, including 
those not^ directly involved in the -program',- and the four^administrators 

■v : ■ 

interviewed had . attended at least one N.D.I. L.S.P^ workshop arid .^^garded 

..-•..•«'. ■ ■• 

theln as -helpful: - 

Ai^ five native li 

were effective although 'S\ey A^ll had made some changes and additUoris. " 

The four administrators, and Neleven of the- twelve non-program teachers-- 

• ' •■■ f** . i' ■ - ^ ■• * 

indicated that the N.D.I.L.S.P. materials were effective. * Ten of tkes^Sl 

non-program teachers provided some native language reinforcement* in 

their own*^assrooms. - The three native language teachers who had used ; ' 
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' the stories assessed them "^s useful interesting. Nine of the fourteen 

y parents who had either heard "about or seen th^stories felt that they "are 

' ' -.J' ^ ' ■ ■ - ■ • ^ ■ , 

appropriate f or th^ir children." However,- there is evidence that the 



_jtr^3ir±oaal story-telling- taboos create somewhat of a problem. Each | • 
of the fourteen students expresse d enj ^yroeirt^^a^^ The fqur 

qualified native speaking teacher«$ and the University of ^ North ^Dakota 
.linguist" judged the written language- in- the N.p^I.^L.S. program to, be 
generally accurate, and all but one of the fifteen parents believed.that 
their children were learning the language properly. The one exception was 

■ ■ \ r ■ ■ . . . . /. 

an Ar^KSxa mother whose child was learning Mandan. All fqur native speaking,^..- ' 
teacher^ related some difficulty with the sound symUols used but only because 



they had--ie^ne.d . another system ' earlier. The Whiteshield directors-teacher, 
• who had been learning Arikara for three years. had no difficulty, ^The 

Manctaree teacher who had taught some of the sound symbols to "tifth and 
sixth graders., claimed t-hat these students^ had; no difficulty. Each of the 
I .... ./.i.five native, language teachers . and^the four ac|ininistrators had met- at least. 

twitesB. with N.D.I-L.S. program directors and considered them "to be helpful 
' in the implementation of the lan^jiage " classes.' - 

Foxty-nine of the total respondents indicated that /they would like 
tx> see the. n^ive language classes continued. The one exception was a 
student who. was^ -next certain. Of aril the .seventeen teachers and four 
administrators^. fifteen. preferred. that the. native" language classes in the 



.elementary school b6 elective or as enrichment classes. 'Six were -in fayot 



o 



f the native language courses being part of the core 'curriculum. Eighteen 



of the teachers "and administrators believed that the native language 
' • classes had promoted a positive self-image for the Native American students. ^ 
Of the sixteen teachers and administrators who had received reaction from- 
' parents or community members, all reported favorable reactions. Tfiree 
of them also reported minimal unfavorable reactions. ■ ^ ' 



■...Of the thirty-six teachers, administralor^, ^and parents- who were 

• - . . ■* y • ■ . 

■queried about the importance of encouraging the (continued usage of the 

•Arikara, Hidatsa,, and Mandan languages rather than . allowing them to become " 
extinct, there was a unanimous belieC that their native languages are " 
important and shoulH not be permitted to die. Ihirty-tvo of these thirty- 
six respondents considered; tbe N.D.I.L.S .* program to' be generally -success— 
ful. Even the four who did not, expressed criticism' of oniy^specif ic 
aspects of the progr^. ■ . • ^ 

The N.D.I.L.S. program has considerable merit. The teaching materials 

^ and classes in the native language help serve . the current needs for multi-J 

. • ■ ' ^ " ■ - ^ \. 

cultural edxication. '' Schools on^or near Indian feservati-^QS too often 

ignore- community needs or desires and have,* to a large degr&e, placed, con^ 

siderable emphasis on acculturating these culturally different students to ^ 

a mainstream American way: of lif^. The N.D.I.L.S, program/ provides these a. 

schools with materials, as. well as training" which can contribute to supporting 

'important "community needs and offers a major opportunity for l:hes4 . Native • 

. ■ , ^- ■ ' • ^ ' ' ' . 

. . - • ". .. . " . , 

American- languages" to ■ survive a.nd -pos^i^jly flourish wherie they . might other- 
wise have been in danger of extinction. .We fo«nd a tremendous feeling, of 

'■■ ^ .. ■ - ■* • ; 

pride among the people of "these doramunities that their children were^^aming 
.the native languages.. It is impo rt ant > that -this feeling. of priSe be ' - 
sustained .\. It^ is. 'alsoo apparent that with the . necessary funding., the three 
schools; wi|(l,.continue. to*;devel^p the program so' successfully begun by Mary 
College.. The', teachers, mostly Native AmeT^cans,;seem quite capable of ex- 
panding and • changing the .lessons to meet new situations. They arelbeing 




prepar-ed well for the time when th'e linguist ^s work on the languages has 
been completed. Community interest and ^ involvement can alread;^ be con-, 
sidered to be at ' a high level. The native languages program should definitely 
be continued^ ' V. O^^ " " ^- ' 



Recoimnendations 

.The following -recommendations are based primarily on. the. data from 
the fifty- interv3Sgws of iffEf.I.L.S. program teachers, school administrators 
ot^her teachers, parents and community members and students. They also' v 
reflect additional observations' of t*he workshop^ college, classes,' "and ^ 
informal- dis(iussipns witrh teachers, administrators, parents and community 
"members: t . " / ) 

1* Thexe should 'be some effort to include cultural aspects - 

■-. ■ ^ . . ■ ' ' ■ " , - • . ■ ' " . A '' *' ■ 

. . of -the three tribes in -the* p^tiye language classes. This ' 

■ . ' ' . ■ ■* » ...... ^ ' 

would provide more context for the student^ as they learn 
the languages. . • ' 



2* More intensive research should be' focused on an investigation 
of the story-tfelling taboos in each of the three tribes. 
Exact .4ates: of- taboos . and det^ails "on" story-tel^ling ' trar- 



_dit,iciis— Reed LoT^e ■ identified before the native . language ' 
classes-can adjust to a suitable situation 




3- An attempt- should be made to create modern" stbties, fictional 
or non-rfictional,. about contemporary Ft. Berthold Reservation 

A .life. which can. be translated into the native^lailguages. ^ In. 
■■ •addition,, local prehistory and tribal histories could be' . . 
printed in the native languages. These would provide alter- 
natives " to. the traditional" stories now being used. 



.4. -Audio-tapes in the native languages are needed to enable 

students and- teachers td practice pronunciation:.:wh.dn . not in 
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the classroom. • 



Perhaps a greater ^effort to integrate the native languages 
into other subject-^.ea classes" would afford the students and 
other teachers further opportunity to'practice. . ; 



It might , be ^worthwhile to explore the possibility of offering 



longer- eiass periods in the native language courses. In the 
case of the Mandan classes at Twin But,tes, there should be an 



: to_offeB- tt 



attempt t o_.of f eA- jthe classes more often. 



There should^ be, slprong consideration for eventually offering 
the native language classes in the secondary* schools. 

Worl^hops -especia^y-^ f or parents and community members are- 
necessary to help them become familiar wi^h the sound symbol 
system used-ii3L . the Sll;D;:rJ-L ' , V , ■ ' ■ ^ '.^ ' 

An effort to identify the number of Mandan, Hidatsa, and 
Airikara people in the Twin Buttes area Should be , undertaken 
in order to ascertain if a native language in addition. to 
Mandan could be of fered 'an the school. ^ 
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EVALUATION OF_JHE NOlClH_DAKOa^S©jL LANGUAGE STUDIES PROGRAM, 1 



Interview Schedule. :for Sctrbdt' Administrators 



Name 



School 



Language_ 
Date 



Were you in your present position when -this' language program was introduced 
Xo this school? i? • - ' 

YES Were you fa:vorablyKdisposed toward having a 

SPECIFIC language class in your school?' 

■ \ ■' ■ ' V ■, ■ , ■ *c . ■ 

' . < . ■ 'YES 



N O Why not? 



NQ^£_^_ When did you take this position 



Have you seen the materia:is and lessons associated with the program? 

-N O . ^ . ".'y ;■ ■ , ■• - ■ 

■: ■ \- - * " . : ■ ' . • . ■ . ■ ' . . ' . ■'. ■ V' ■ 

■YE S Do you :feel trjiat they are adequate for teaching- 

such a language -course? - , . 

' .. ' YE S. : • "• ■' ' ■ ^ '\ "^^ V 

- N O ^ ■ Why not? ' 




Have you. observed any of the SPECIFIC language classes in 'session? 

. \ • . :YE S . ■ - Did' you feel' sthat the students; were 

. . . - / - " ' ^ interested?/ 

■ • ^ ' :. YES ' . . 

, NO ^ ; • , ^ 

. Pid you feel that the teachers were 
- . doing a competent job of teaching? 



N0__^; 



N O Do you feel confident that the teacher (s) 

are doing a competent job of teaching?- 

^ YES ■ « 

' ■ ♦ NO • 1 



Have you met with any, of the program director^frbm Mary College? 

-Si 

YES 1 ^With whom? 

: ■ • ; 



About how many times since the program 
was introduced to your school? 



. . NO Have you been in contact with them by phone 

\ or mail? 



YES_ 
NO 



Would you. say that the program directors have been helpful in the 
implementation of" the ^langtiage class? > * : 



YES 



NO In what ways have . they not been helpful? 
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Have^ you attended any workshops concerning this- langixage program? 
N O 

YE S Did you find that they were helpful? . ^ 

- ^ ^ ... ■ ■ , ^ : ' yes: . •■ ' . ^ / • ^ ' ■ . ; '( 

N O Why not? . \, ' • . 



Do you expect to continue, this SPECIFIC language course, after the program 
linguists are no longer involved? 



c NO 



;Why not' 



Would you like to have a Si^ECIFIC language course as an ongoing part of 
your school curriculum? 



YESj As an elective or ^enrichment, class 

' OR ' 
As part of the core curriculu m 
N O ' Why not? . . 



Hayfe yoa received any reaction ■from the parents or community members 
concerning this language program^ 
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Do you think that it is important to encourage the :continued usage of the 
SPECIFIC language rather than allow it to become extinct? *^ 



YES_ 
NO 



Why not? 



Do you feei- that thi,s language class has promoted a positive self-image 
for the' SPECIFIC TRIBE' students? * , ' ' . ' 



YES 



NO 



vniy not? 



Would you describe this language prograA as generally successful? 

- , . \- ' ■ ' * ■ • . 

YES , 

*■ ■ • ■ • ' 

NO 'What needs to be done? 



Would you like to make any other comments or suggestions'! 



v. 




Thank you I 
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-EVALUATION --OF-THE-vNORTH -I)AKOTA-..INDIAN--IJ^Gl>AGE-STUDIES-..P^^ 

ELEMENTARY LEVEL 

Interview Schedule for Students ^ *• 



Name 



Schpor 



Language_ 
Date 



i, haves bee1fu tb^d^ that you are a student in the SPECIFIC language class 
and I would' like to ask you some questions about' that class. 

Who decided that you would take this' class? 



Do you like the SPECIFIC language class? ' - 

YES What do you 'like best about the class? 

~. — '■ — < " . 

NO What is it, that you don't like? . , 



Is^ there- anyone in your home with whom you can, Speak- SPECIFIC "LANGUAGE?, 

^E S " . " . Do you, practice the words that you learn 
in' school with that person? ^ 

N O Is therie anyone who helps you practice the ' 

; . words you learn in school?. 



NO 



YES Who is it? 



Can you understand the SPECIFIC LANGUAGE words that 'your teacher 
pronounces most of ^the time? ' 

YES 



N0__ What do yo3i think the problem is? > . 



Do you enjoy the stories ^that are t9ld dLn,your SPECIFIC language class? 

YES What do you like about them? - ' . 

■ *" NO ' ' -Why not? ' 



Would you l*?Lke to be able to take more classes in the SPECIFIC language?^ 

YES_ ' ' ■ . ^ ' " . ■ • ■ 

NO Why not? . ; ^ 



Is there anything in particular that you would like ^o tell me about 
your SPECIFIC language class?. ^ ^ ^ 



•'\. 
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Thank 'You 



Name 



. • Appendix C - ~ 

/evaluation of the north DAKOTA.. INDIAN LANGUAGE. STUDIES PROGRAM 

■ .ELEME^ARY LEVEL ; - 

Interview S^e^iile for Parents 



School ' ■ - • /' 



Language 



I understand ''that your child is taking the class in. the SPECIFIC language 
and I would like to ask you a -few questions. 

•*•■■.' - • ' • 

Did you encourage your child to enroll in this language class? 

. - YES . . r^. ' 




. , , NO. \ ■ ' Who decided that your child should be in 
- this class? . . ' ' 

Do you think that a SPECIFIC language class is important for this, 
connnunity? * ^ ' 

■ ■ --^ 
■ YES , . 

^ NO Why or why not? 

Do you believe that learning the SPECIFIC language is important for 
your child? 

■ ■ ^ " . ■ . . ■ , ' ' . *■ 

YES 





NO \ ' Why or why not? ' . ^ 

Do you feel tha:t the. children ' of this community should be le'^rning 
the SPECIFIC language in school? 

: YES * ■ ■ . . ■ 



NO ^ Where should they learn it? 

■' . ^ ' - ^ ■ - ' ■ . ' -V ' 

Do you 'br^ur spouse (or a close , relative) speak the SPECIFIC language? 



.■ • .. ■ ■. ■ . ■ ■ -2- : . ■ ■ 

■ . ■ ■ ■ . ' . _ ■ - - /s^ ■■ ■ 

Do -you -feel that your child is . learning the language properly? • - ' ; 

■ ■ , ' -■. YES ■ 'V ; ■. ■ ■ ■ , ■ ■ 

NO What is the probl&m? :■ 

Does your child use :^he SPECIFIC . language worSs a:t home? 

■:^o . ^ . _ 

Have you heard about or seen the stories which are part o? the 

SPECIFIC language program? * ^ 

V ' " . ' . ■ ' ' 

NO ^ ^ - ' V ' . . " ■ ' . - .' " 

... YES Do' you feel that they are appropriate stbries • 

' for your child to learn? . *. , r / _ 

■ ' ' . >' ■ .. . • - , ■ ' 

■ . ' . ■ -YES-"' " ■ . ■ ■ 7 . 



NO ^ Why not? 

Would:«you like to see.,tiie SPECIFld language class continued in this 
school? 

- * YES . , ■ , , . ■■ ■ ^' . . .V. ...■■- 



■ - /. NO Why not? ." ; . 

Do you thinJc that it is important to encourage the. continued: usage of 
the SPECIFIC language ..rather than allow -it - to becdine: extinct?; 

: YES ' ■ . : 



; NO ^y not? ' ' 

■ • ■ ■-■ ■ . ■ ■ . ■ ■ ■ ■■ ■■ ■■■ ■ ■ I 
Would you desctibe this language program as generally successful? 

' ■ . YES ' . ' ■ . • ■ ; 



NO What needs- to be done? , 

Would you like to make any other comments or suggestions? 



. * Thank you * 
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EVALUATION ; OF. THE NORra DAKOTA IND lANGUAGE STUDIES PROGRAM 



Name 



•.^ ELEMENTARY LEVEL 

Interview Schedule fc^r" Teachers 



3 



School _ 

Langua^ 

Date 



Are you a native speaker of the SPECIFIC ;iJnguage 



YES 




NO 



Are you a certified teacher? 

YES : • . 
■ NO 

Are. you a teacher aid? ' 

. - YES ' ■ 



.NO-vS. 



When did^J|gU' begin teaching in the JSPEGIFIC langix^e p«)gram? ■ ■ . ' 

How of ten -yLn ar week's time does this class meet? _^ . ■ ' . 

For how many minutes a day? ' - • 

Do you believe that this is sufficient time allocated for the 
- - . . .class? ■ ' ■ ■ ' - 

YES ■ ■ . ■ .r- 

'■ - . .NO. ■ ■ " ■ . ^ ■ ■, ■ • .■ .' .. ; ■■ 



How many students are in ^"our SPECIFIC language class? 



Are all of the students who are taking the course members of 'the 
SPECIFIC tribe? . . ■ . 



YES 

-.-NO 



TJhat proper t ion . are. no t ?__ 
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Does \this situat ion- present any^.prob 

- . . * YES In what way? - 

Did the students in the class volimteer to enroll in it? 

• ■ ; . ."^ -YES s^' . .. 

* NO ■ ■ How were they enrolled then? , - 



Does the number of students in your class represent all those 
wlfo c^uld possibly be enrolled? * 

■' ■ yes" ■ - 



NO' ;_ How manyjptoore coxxXd be enrolled? 



. . .. - For ,wha£ *^^a3ons: are tfeese other students 
7 V ... : ' not enrolled? • ^ '^ - ^ ; , ' 

■^v:^ . -Si- . . ■■ -\ • U' . . 

About how: many, of ttie students in. .the class have the ppportxinity 
to practice' the langtiage with parents or mother close relatives? 



Did' you atteiid any workshops, to train you /tp teach this language class? . 
' IfES How many? - 



- ^ . -Did-you find that they were helpful? • 

'/ ' . . ' ^."^ :■ YES '. ' ■. ■■ ■ ■ ■ : ■ V 

^ - : NO Why' not? 

Da you feel that you had adequate training to teach this language class?: 

' - - ... V:YES. . ■ : ■ • " . ■ . . . . 

NO What else is needed? * / 
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Do you teach this- class witi> the^aid of a native speaker from the ■ cp mnunit 

■■ NO '-, - ■.' ■' ' •■ ■ ■ / 

» ■ . ■ ■ ' " . • • " ^ *■ •, 

YES , ■ How* are. your respective roles defined? 

^ " {■ ■ y6UR ROLE: ' ^' 

• ■• ■ " • ' \ * ' ■ ■ 

. ^ NATIVE SPEAKER'S ROLE: ♦ 

" Does this sitiiat ion seem to work well? 



YES 



• . ' . NO- ; ■ Why not? 

Do you think that you. could -teach this class \ ' 
vithout the aid of a native speaker? ^ 

- YES- • . 



... Would yoii .say that you are learning much of 
the lan^iiage yourself? . . 

■ NO ■' . Why not?- V " ■ ' ''^ 

(Question. 'only for the native sfJeaker) v : . 

Dq you feel, that the written language in this program is generally 
accurate? > 

■ ■ ' YES ■ ■- - . ■ ' ". ■'■ ■ ■ 



Have you had any difficulty with the" sound S3fmbois, used in this Ic^guage 
program? . ■ ■ . , . ^ . . ■■ ' 



YiES - In what way(s)? 



Are the sound .sjnnbols taught to the students*? ' ^_ 

;: Ji.'-.. YES H ave the students had difficulty with 

■ ■ ; : > ; the sound symbols? ^ . * 

' * - ■ ■ NO ' ■■■ ' ' ' .... ' ■ 



\ In what ways? - 

Have you found that the instructions in the teaching guide have been 
sufficient ifor teaching the lessons effectively? ^ - 

'■■ •• yes'- ■ ■ - 



\ NO What are the problems? 

' ' f How can /these be eliminated? 



Have you implemented the methods and activities which are suggested 
in the teacher's guide? / . . 

/ -YES V Have^ the students responded favorably 

^ ■ 'to. ..these? -N- , ■ 

' ■ ■ -■. - YES •. ■ . . . ' ' ■ 



NO __\ n6t? 



Have you made any -changes on your own in/ the methods and activities? 

■ -NO. '--. ■ . ■■ ^ : ■■ - 



YES What are they? . 

■ ~ ~ . ■'■ ■ ■ , ' ■ . ^ 

- ' ' - Have the. students ' responded favorably to these? 

• ■ , ' yes:_1_-' . / . '■. ■■■^ ^ ' . . . 

NO ■ . Why not? . 
Have you utilized any of the visual aids which may .accompany the lessons? 
YES ^ Have you^found them useful? - . 

- YES ■ ■ 

• ■ . . ' • NO - yWhy not? . ' •' . 



r ■ -5- ■ 

Have you found the stories, useful and interesting? 
YES^_ ; - - ' 

NO ■ Why not? ' / 

■. . . -^--i ' ■ , ' ' . \ ' " ■ ' 

■. ■ ■ *■ ; '■ *■ ■' ■ ■•, ■ ■' . '■ ■ ■■ ■ 

Do you think that the* students liked the stories? 

' YES • - ■ ^ 

JSO ' Why not? _ . ; ' 



Would you say that the students have. learned what you expected them 
to learn in this language class? - 



YES 



NO 



Why not? 



-. Do you feel that this language class has promoted a positive self-image 
for the SPECIFIC TRIBE, students? ' . ' ' > / 



YES 
NO 



Why not? 



Have you received any reaction .^rom the parents or conmunity members 
; concemingJJiis^language' program? . ■ 



NO 
YES 



Favorable 



Unfavorable 
Elaborate: 



Have you met with l.any of the program directors • during this year -to diiscuss the 
progress of the langu^e class? - • 



NO . '- .'• Were you supposed to: 

-■■NO -. 
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YES How'' many times? .' With whom?_ 



Have you ever made any -suggestions 
^bout changes? 



-NO 



YES 



What were they? 

,^ - ■ Were, the changes made? 



YES 

' NO 



» ■ ■ ■ ■ - - • ■ ■ 

Would you say tha"t the program directors 
have bfe^i helpful Tin the implementation of 
the lan^age class? ' « 

yes / 

' NO -In xii^iat ways have they 

not been helpful? 



Have the program directqrs observed in your 
language- class? . ^ 

... \- NO 



YES How many times ? 



Do you expect to continue teaching the language class after the program 
linguists are no longer involved? 

' .' YES ' V ■'■ 

. , ' : .... - . — ~ ' ■ ^, . ; 

: -v "NO ■ ^ ^ 



Would you .:^ike to see this, school have a SPECIFIC language cpxirse as "an 
ongoing p^rt of the school curriculum?" 

.- ■' YES As an'^electiye or enrichment class ' >■[ ■■ 

As part of the core eurricultmi 

: ' NO- • ^y -not? 
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Do you think tha:t it is important to encourage the continued usage of the 
^' SPECIFIC' language rather than . allow at to become extinct? 



YES 
NO 



Why not ?^ 



■Woiild you describe this/language program as generally successful? 



YES 



/ 



/ 



NO "What needs to be done? 



Would you like to make any other comments or suggestions? 



* Thank you * 

. ■ . ■ o» 
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Appendix E ' . . ; 

EVALUAJION op the NOiRTH' DAKOTA INDIAN LANGUAGE STUDIES 
" PROGRAM - ELEMENTABY. LEVEL ' ■ 

' ' . ,:„.,: ■ :, -. v: ;■ ■■ t V ' , , - 

Interview Schedule for Other Certified Teacheris 



Name 



Language ■ ' . 



Date 



How did 70U become familiar with the SPECIFIC language class in your 
school? 



Have you ever observed in the SPECIFIC language class? 

. ■ YES ■ ■ ■ ■ 

■ . . NO . : ■ • ^ . . '" . 



HaviB you ever discussed the nature of the SPECIFIC ■ language: class, 
with the teacher (s) teaching it? ' :. " 

.YES ' • .. . • . ^ " ■ 



Have you ever secjtt- the teaching materials that ''^ecompany the SPECIFIC 
language class? 



NO 



YES • What would your ;evaluat ion of 
: thdse materials be? Excellent 

■ . ^/ Good • ■ 

.•■■:"r .^.; - ■ V Fair- ' 

Poor 
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Do you approve of the SPECIFIC language being taught at this school? 



YES 
NO 



Why not? 



Have any of your studenti^who are in the SPECIFIC language class 
carrie'd over their language liowStedge in your class? 



NO 
YES 



In what way(s)? 



Would you like to see this SPECIFIC language class continued, 
this year? 



:er 



YES 
NO 



Why not? 



Do you feel that this language class has promcftred a posit ive- self- 
imge for the SPECIFIC TRIBE, stiidentsr / ; ' . ' 

'. ■ - ^ '■ . -YES \ . . ■ ■ 

NO Why not? 



Have you rec^ved any reaction from the parents, or community members 
concerning- this SPECIFIC language, prograni? . ' ^ 



NO 

YES Favorable 

Unfavorable 



^aborate.: 
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Would you like to see a SPECIFIC language course as an ongditig part 
of your school "curriculum? 



YES 



NO 



As . an elective or enrichment 
" • blass . 

jart of the core curriculum 



Why not? 



r 



Do =you think that it is;, important 'to- encourage the continued usage ^ • 

■^f thie/^ECIFIC langxiage "rather than allow it bo become extinct? ^ '\ 



YES' 
NO 



Why not? 



Would you say that the SPECIFIC language program is generally 
successful? ' • , - ^ ; 

" • YES 



NO 



Why not?! 



Do you have ^^y fi^ther comments oirfs^ggestionss 



* Thank You' 
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